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Introduction

Due to the COVID-19 pandemic the 19th International Conference Work and
Organizational Psychology 2020 took place online between 20 and 21 May 2020.

Despite the unprecedented situation, over 35 participants took part in the Conference
with 11 online presentations and 19 posters. The online presentations were divided into three
sections: Psychology in Organisations; Diagnostics in Work Psychology, and the Social
Context of Work.

In this book of conference proceedings, following a now over 20-year tradition, we
present 23 selected studies, which have been presented in the form of a lecture or a poster at the
conference and later submitted as written papers and peer reviewed. We would like to thank
our colleagues from Charles University in Prague, Palacky University in Olomouc, Tomas Bata
University in Zlin, Masaryk University in Brno, Constantine the Philosopher University in
Nitra, P. J. Safarik University in Kosice and from the Centre of Social and Psychological
Sciences in Kosice for their valuable help with the organization of the conference and for their
cooperation in the review process. We wish that the readers of the proceedings will find

interesting information and inspiration for their own work tasks and practice.

This conference, organized by the team of the Centre of Social and Psychological
Sciences in KoSice, was a special one due to the global pandemic and consequently a time of
physical and social distancing. However, it is worth emphasising that the organizers succeeded
in keeping the conference continuity, and despite the online distancing the conference climate

still enabled valuable and inspiring discussions between participants.

Ivana Piterovd, Denisa Feddakova & Jozef Vyrost

editors of the conference proceedings



Uvodné slovo

Kvoli celosvetovej pandémii COVID-19 sa 19. rocnik medzinarodnej konferencie

Psycholdgia prace a organizacie 2020 konal online, v ditoch 20. — 21. maja 2020.

Navzdory okolnostiam a neobvyklej situdcii sa konferencie zicastnilo viac ako 35 l'udi,
s 11-timi online prezentdciami a 19-timi postermi. Online prezentéacie boli rozdelené do troch
sekcii: 1. Psychologia v prostredi organizacie; 2. Psychologické analyza pracovnej ¢innosti a

psychodiagnostika v psycholdgii prace; a 3. Praca a jej socialny kontext, jednotlivec v praci.

V tomto konferenénom zborniku z konferencie, ktora ma viac ako 20 ro¢nu tradiciu,
prezentujeme 23 prispevkov, ktoré boli na konferencii prezentované formou prednasky alebo
posteru a neskor boli v pisomnej podobe zaradené do recenzného procesu. Radi by sme sa
pod’akovali nasim kolegom z Karlovej univerzity v Prahe, Univerzity Palackého v Olomouci,
Univerzity TomaSe Bati v Zline, Masarykovej univerzity v Brne, Univerzity KonStantina
Filozofa v Nitre, Univerzity Pavla Jozefa Safarika v Kogiciach a z Centra spologenskych a
psychologickych vied SAV v KoSiciach, za ich pomoc s organizaciou konferencie a ich

spolupracu na recenznom procese. Zelame citatelom tohto zbornika, aby nasli zaujimavé

.....

Tohtorocna konferencia PPaO 2020, organizovana timom Centra spolofenskych a
psychologickych vied SAV, bola kvoli globalnej pandémii a z toho vyplyvajtcich fyzickych
odstupov realizovand v netradi¢nej online podobe. Napriek tomu, stoji za to zdoraznit’, Ze
organizatori uspeli v udrzani kontinuity konferencie a napriek fyzickej vzdialenosti, online
podmienky konferencie umoznili hodnotné a inSpirujiice diskusie medzi jej ucastnikmi a

ucastni¢kami.

Ivana Piterova, Denisa Feddkova & Jozef Vyrost

editori konferencného zbornika
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Teachers' Profession and Status Perceived by Slovak Teachers in Hungary

Povolanie a status pedagéga o¢ami slovenského ucitela v Mad’arsku

Mdria Durkovskd & Anna Kalistova

Institute of Social Sciences, Centre of Social and Psychological Sciences of the Slovak Academy
of Sciences

Abstract

As a complex phenomenon, Slovak ethnic education in Hungary has not been sufficiently
researched yet. This also applies to the profession and status of teachers in the ethnic Slovak
education system.

Objective. The aim of this paper is to examine the perception of teachers' profession and status
from the viewpoint of Slovak teachers working at ethnic schools in Hungary, depending on the
teachers' gender and the type of school (i.e. monolingual, bilingual and schools teaching Slovak

as a subject).

Method. The survey was carried out in 2019 in form of a questionnaire, using a sample of 139
teachers of ethnic schools. The selection criteria were employment (acting as a teacher teaching
Slovak or in Slovak) and the availability of the respondent — regardless of age, location or
gender. The surveyed items were the social significance of the profession, financial recognition,
legislative support of the profession, time requirements of the profession, satisfaction with the

job.

Results. Based on the results of the Mann-Whitney U test, there were some differences between
men and women in the perception of financial recognition and legislative support of the
profession. The results of the Kruskal-Wallis test showed differences between the respective

school types, as far as the perception of time requirements of the profession is concerned.

Conclusions. We may state that teachers perceive their position and their job content
positively; however, they perceive financial recognition and legislative support as neutral,

rather than positive.

https://doi.org/10.31577/2020.978-80-89524-51-8.3 25



Limitations. A limitation of the analyses was the uneven distribution of the survey participants
among the schools, as well as the gender structure of the surveyed teachers, which, however,

corresponded to reality.

Keywords. teachers' profession; Slovak ethnic education system; Hungary; job satisfaction

Abstrakt

Slovenské narodnostné Skolstvo v Madarsku ako komplexny jav nie je dostatocne prebadané.

To sa tyka i profesie a statusu ucitela v slovenskom narodnostnom skolstve.

Ciel’. Skumat vnimanie povolania a statusu pedagoga slovenskymi ucitelmi na narodnostnych
Skolach v Madarsku v zavislosti na rode a type skoly (jednojazycna, dvojjazycna, prip. Skola,

kde sa slovencina vyucuje ako predmet).

Metoda. \'yskum bol realizovany na zaklade dotaznikového prieskumu z roku 2019 na vzorke
139 ucitelov narodnostnych skol. Kritériom vyberu bolo zamestnanie (pésobenie ako pedagoga
vyucujuceho slovensky jazyk alebo v slovenskom jazyku) a dostupnost respondenta bez ohladu
na vek, lokalitu, rod. Skumanymi polozkami boli spolocenska vyznamnost povolania, financné
ohodnotenie, legislativna podpora povolania pedagoga, casova ndrocnost povolania

pedagoga, spokojnost’s pracou pedagoga.

Zistenia. Na zdklade vysledkov Mann-Whitney U testu sa preukdzali rozdiely medzi muzmi a
Zenami v ramci vaimania financného ohodnotenia a legislativnej podpory povolania pedagoga.
Na zdklade vysledkov Kruskal-Wallis Testu sa preukdzali rozdiely medzi jednotlivymi typmi

§kol v ramci casového vnimania narocnosti povolania pedagoga.

Zaver. Mozeme konstatovat, Ze pedagogovia vnimaju svoje postavenie i obsah svojej prace
pozitivne, inak je to s financnym ohodnotenim a legislativnou podporou, ktoré vnimaju skor

neutrdlne ako pozitivne.

Limity. Obmedzenim analyz bola nerovnomernd distribucia ucastnikov vyskumu medzi
Jednotlivymi Skolami ako aj rodova Struktura ucitelov, ktora vsak zodpovedala ich redlnemu

zastupeniu.

Kraéové slova. povolanie pedagoga; slovenské narodnostné skolstvo, Mad'arsko, spokojnost’

s pracou
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Slovak education system in Hungary — situation, problems, numbers

As a complex phenomenon, Slovak ethnic education in Hungary has not been sufficiently
researched yet; most research activities have been only partial (Vamos et al., 2004; Téth, 2008;
Tuskova, 2016). The results showed its decisive role in the life of Slovaks in Hungary, and also
its critical, endangered current state. TuSkova (2016) claims that the biggest problem in the
ethnic Slovak education system is the lack of continuity in the institution chain and there is no
coherent, permanent connection between the institutions. Although the number of children in
kindergartens and the number of primary school pupils is steadily increasing, the number of
grammar school students is extremely low. The most crucial point of current Slovak ethnic
education in Hungary — higher education — is closely related to this problem. In Hungary,
Studies of Slovak language, literature and culture and/or ethnic Slovak pedagogy are currently
available at four universities (in Budapest, Szeged, Szarvas and Esztergom). The
aforementioned are three faculties of pedagogy and one faculty of philosophy. Colleges and
universities don't have enough domestic students, most of their students are ethnic Hungarians
from Slovakia. The results of Tuskova (2016) show that every year, only a handful of students,
coming from the two Slovak secondary grammar schools, are willing to study Slovak or ethnic
pedagogy to be able to teach at nursery schools, primary and secondary schools. Students
studying at the few secondary grammar schools teaching Slovak as a separate subject, want to
study Slovak only exceptionally. As far as the future of the Slovak ethnic school system is
concerned, this is an adverse trend, since the absence of teachers of Slovak, who could
guarantee the quality of Slovak language education, threatens the operation of the
aforementioned Slovak schools. We assume that similarly to the situation in Slovakia, the
attractiveness of the teaching profession is on the decline also in Hungary. Moreover, according
to Uhrinova (2016), applicants have a very broad range of language skills and overall

knowledge, which is a significant trouble for university teachers.

There were 34 Slovak schools in Hungary in the 2018/2019 school year: one monolingual,
4 bilingual and 29 schools teaching Slovak as a subject. In the monolingual school (in
Budapest), the language of teaching is the ethnic (i.e. Slovak) language. In bilingual schools,
(Békéscsaba, Satoraljatjhely, Szarvas and Totkomlos), 50% of lessons are held in Slovak. At
schools teaching the ethnic language as a separate subject, students are educated in Hungarian;
however, the class schedule also contains Slovak language and literature, along with "Slovak

studies”, amounting to 5 + 1 lessons per week.
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In the school year 2018/2019, 3494 pupils studied in these schools. The number of
teachers teaching Slovak or in Slovak was 147 (Durkovska & Tuskova, 2019).

Teachers' profession and status

A key part of teachers' profession is the level of its prestige and the perception of their
status by the teachers themselves (Ingersoll & Collins, 2018). Status refers to teachers' social
status or the respect teachers get considering the recognition of the significance of the teachers'
function and their capability to perform it (Samuhelova & Tokarova 1996). According to Pavlov
(2014), status, i.e. prestige (respect, significance) is a feature of individuals (teachers at school,

a certain category of teachers) or the profession as a whole.

The results of the "Global teacher status index 2018" international survey indicate that in
Hungary, the status of teachers in society is relatively low (24.4), as Hungary ranked almost
last of the 35 surveyed countries (Dolton et al., 2018).

The survey conducted as part of the TALIS study (OECD, 2019a) was aimed at how
teachers perceive the social recognition of their profession. Of the teachers from 48 countries
taking part in the survey, just over 10% of teachers from Hungary agreed that the teachers'
profession is valued in society (the OECD average was 25.8%). This survey also confirmed that
only 4.5% of teachers in Slovakia agreed with the statement, being the lowest rate among all
other OECD countries. According to this survey, teachers in both Hungary and Slovakia think
that social recognition of teachers is critically low. According to the TALIS study (OECD,
2019a), increasing the prestige of the teachers' profession is key to attract new candidates and
also helps introducing new people to the profession, replacing retiring teachers and keeping

current teachers in their careers.

So, the shortage of teachers is an international problem and more attention needs to be
paid to teachers' satisfaction with their jobs (Toropova et al., 2019). The declining prestige of
teachers, together with the unsatisfactory work environment, are the predominant reasons for
teachers' fluctuation (Borman & Dowling, 2008). Magdova et al. (2020) found, that Slovak
teachers consider as problematic areas mainly remuneration, job satisfaction; students’ behavior
during classes, aggressiveness, and performance; stress linked to the teaching profession; work
with a minority group; communication with parents; class size; and working conditions

(environment).
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Crossman and Harris (2006) cite educators' low degree of their job satisfaction as a
possible cause of crisis in education. The impact of working conditions on teachers' job
satisfaction was examined by Ma and MacMillan (2010). They concluded that female teachers
were happier with their jobs than men. According to them, teachers' job satisfaction was

positively influenced by their working conditions.

In studies on teachers’ job satisfaction and status, gender is a frequently investigated
variable. Different results are observed from researches including a comparison of teachers’
perception about job satisfaction based on their gender. In various researches conducted to
determine the effect of gender on teachers’ job satisfaction (Aydin et al., 2012; Demirtas 2010;
Magee 2013) female teachers were found to have more positive opinions and perceptions than
their male counterparts. In contrast, some studies showed that teachers’ gender does not have a
determining role in their perception about job satisfaction (Carlson & Mellor 2004; Crossman
& Harris 2006).

Studies of teachers’ job satisfaction by type of school are rarer (Crossman & Harris,
2006, Magdova et al., 2020; Scott et al., 1999) than gender-related studies. The results of
research Crossman and Harris (2006) indicate that the type of school does have a statistically
significant effect on satisfaction levels. Although the results indicate that teachers working in

independent and privately-managed schools are most satisfied.

Teachers think that increased financial recognition would help making their profession
more attractive. According to a survey conducted by the European Commission (European
Commission, 2013), in most EU countries, teachers see salary increases to be the most
important change to make their profession more attractive. In Hungary, 48.2% of teachers

agreed, which was well above the European average (34%). In Slovakia, this rate was 45.8%.

The results of a previous research carried out in Hungary in 2009 showed that being a
teacher in the capital city seems less attractive to local young people than to those living in
smaller settlements. People living in smaller communities and less developed areas are more
likely to consider being a teacher an opportunity to move than people of prosperous regions.
Teachers also reported significantly higher financial recognition in the capital than in small
villages and in the countryside. The survey was primarily focused on the issue of integration in
the field of education and did not directly address the status and profession of teachers.

However, the opinions of teachers on education, the attractiveness of their profession, the
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relations between teachers, but also on financial recognition were mapped. (Németh & Papp,
2009).

In Slovakia, Kas¢ak et al. (2012) examined the status of teachers' profession. When
analysing the status, they focused on the opinion of the Slovak society considering the
demanding nature of the teachers' profession. They concluded that three quarters of citizens
perceive teaching to be a demanding profession. However, this perception is conditioned by the
level of education, the social and professional status of the respondents and the size of the

settlement they live in.

Respondents with better education were more aware of the demanding nature of the
teachers' profession, although the vast majority of the respondents of all educational levels
considered the teachers' profession to be demanding. As far as social and professional status is
concerned, the prevailing opinion was that the teachers' profession is demanding; it was

perceived to be difficult mainly by executive and creative professionals, as well as pensioners.

Objective

The aim of this paper is to examine the perception of teachers' profession and status from
the viewpoint of Slovak teachers working at ethnic schools in Hungary, depending on the
teachers' gender and the type of school. Gender was selected based on the analysis of multiple
studies confirming the impact of this variable on the fields influencing the teachers' profession
and status. School type is not crucial in this issue; however, we assume it could influence the
perception of the profession. For the purposes hereof, we survey questions focused not only on
the profession itself, but also on the teachers' status. This issue was examined in five areas:
social significance of the profession, financial recognition, legislative support of the profession,

administrative and time requirements of the profession and satisfaction with the job.

Methods

The data come from the survey conducted in 10 Hungarian counties in 2019, on a sample

of 139 teachers of ethnic schools.

Research sample: Respondents were selected from schools of all three types teaching
Slovak, both in cities and villages. The selection criteria were employment and the availability
of the respondent, regardless of the identification criteria (age, location, gender).
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The survey sample consisted of 18.7% of men and 88.3% of women. The age of the
respondents in the sample was 24 — 68 years (M = 48.77, SD = 10.017). The average age of
women was 49.49 years (SD = 9.712), while the average age of men was 43.44 years (SD =
10.954). 7.3% taught at monolingual schools, 48.2% at bilingual and 43.1% at schools teaching
the ethnic language as a separate subject. 54% claimed to be of Slovak ethnicity, 18.2% claimed

to be Hungarian, while 27.7% claimed to be both Slovak and Hungarian.

Methods: To analyse gender, school type and perception of the teachers' profession, we
used the following: The profession of Slovak teachers is: "socially significant”; "financially

sufficiently recognized™; "time-consuming and administratively demanding".

In addition to these items, teachers were asked to comment on the following items: "I am
satisfied with my job."; "Political and legislative support is satisfactory.” Respondents had to
choose the appropriate option from a scale; the score was then calculated using a seven-point

scale, where 1 = "I definitely disagree” and 7 ="I definitely agree".

Statistical analyses: We processed the obtained research results using the methods of
descriptive statistics and methods of inferential statistics (Mann-Whitney U test, Kruskal-
Wallis H test), using IBM SPSS software, version 21.

Results

Due to the unequal headcount of respondents in the individual groups, we used
nonparametric tests. As far as social significance of the teaching and job satisfaction were

concerned, no differences were found.

Based on the results of the Mann-Whitney U test, there were some differences between
men and women in the perception of financial recognition (U = 1284.000; STS! = 2.162; p <
0.05) and legislative support of the profession (U = 1376.000; STS = 3.568; p < 0.001).
Considering these two aspects, men considered financial recognition (M = 3.75; SD = 1.95) and
legislative support (M = 2.80; SD = 1.47) to be negative, while women saw them as neutral:
financial recognition (M = 4.87, SD = 1.61) and legislative support (M = 4.45, SD = 1.49).

The results of the Kruskal-Wallis test showed differences between the respective school
types, as far as the perception of time and administrative requirements of the profession are

concerned (test statistic = 19,289, s.v. = 2, p < 0.001). Within the respective groups, it was

1 STS = standardized test statistic
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considered to be the most demanding by teachers of the monolingual school (M = 6.70, SD =

0.48) and the least demanding by teachers of schools where Slovak is taught as a subject (M =

5.76, SD = 1.12).

Table 1. Descriptive characteristics

Gender and The The The teaching Political I am
hool t professio  profession profession is and satisfied
school type n of of Slovak generally time- legislative with my

Slovak teachers is consuming and support job
teachers  financially administrativel for
is socially sufficientl y demanding teachers is
significan 'y satisfactor
t recognise y
d
male N 16 16 16 16 16
Mea 4.50 3.75 6.19 2.80 55
n 6
SD 2.00 1.95 0.91 1.47 1.9
3
female N 121 121 121 121 121
Mea 5.40 4.87 6.16 4.45 6.0
n 8
SD 1.57 1.61 1.12 1.49 0.9
3
monolingua N 10 10 10 10 10
| Mea 5.10 4.90 6.70 5.10 5.9
n 0
SD 1.10 1.45 0.48 1.66 0.5
7
bilingual N 67 67 67 67 67
Mea 5.46 4.78 6.43 4.15 6.0
n 6
SD 1.58 1.82 1.02 1.56 1.2
4
Slovak N 60 60 60 60 60
taught as a
subject Mea 5.13 4.67 5.76 4.24 6.0
n 0
SD 1.78 1.59 1.12 1.56 1.0
0
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Discussion and conclusion

The results presented herein showed a positive perception of the status and content of
teachers' profession. Compared to the international surveys presented herein (Dolton 2018,
OECD 2019a), Slovak teachers in Hungary generally consider their profession to be significant
in society. Considering gender, it was rather women than men, while considering school type,
predominantly teachers of bilingual schools who considered their profession to be significant

(however, compared to the other two types, this was negligible).

Based on the studies (Aydin et al., 2012; Demirtas 2010; Ma & MacMillan, 2009), we
assumed female teachers to be more satisfied with their work than their male counterparts. In
this case, our assumption was confirmed: women were more satisfied with their jobs. According
to Toporova et al. (2020), women's increased satisfaction with the teaching profession may be
explained by the fact that women identify more with their "traditional” roles — i.e. upbringing
and education — in society, while men may feel less suitable for this role. In our case, further
sources of dissatisfaction of male teachers with their jobs could be teachers' salaries or the lack

of career advancement, as well as the overall prestige of the profession.

The results of the study published by Crossman and Harris (2006) surveying job
satisfaction at different types of secondary schools show that satisfaction with teachers' jobs
was related to school types. Teachers of private schools showed the highest level of satisfaction,
while teachers of primary schools were the least satisfied. In our case, the type of school did

not prove to be significant.

Respondents have a rather neutral view of financial recognition and legislative support,
being even negative in some cases. It is quite logical that the teachers' financial recognition
directly correlated with their gender, while the type of school did not have a significant
influence on it. Men perceived it more negatively than women. According to OECD surveys
(2017), teachers in Hungary received only 69% of the average salary of people with university
degrees, while the then average value in OECD countries was 88%. This trend continued also
later (OECD, 2019b). According to several international surveys, being a teacher is thought to
be unattractive mainly because of the low wages and insufficient social recognition of teachers.
Low social status is also a result of feminization (dominance of women among teachers), which

is also related to low salaries and respect in society.
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Legislative support was perceived by men much more negatively than by women. As far
as the school type is concerned, the differences in perception were not as large as in terms of
gender; the most significant differences were noticed between monolingual and bilingual

schools.

“The teaching profession is generally time-consuming and administratively demanding”
— it was predominantly teachers of the monolingual school, who agreed with this statement,
while teachers of schools where Slovak was taught as a subject, agreed least. A partial
explanation to this is the teachers' preparation for the lessons held exclusively in Slovak, since
the school declares that Slovak clearly dominates the educational process (Marlokova-

Szaboova, 2019).

The profession of Slovak teachers in Hungary is therefore influenced by several
unfavorable issues: high feminization (88.3% of teachers are women), high rate of teachers who
reached retirement age (almost 30%), unattractiveness of the teaching profession caused not
only by inadequate financial recognition, but also by the legislative support of the profession,

perceived by teachers as insufficient.

Limits of the paper: A certain limitation to the analysis is the unequal distribution of the
respondents in terms of the respective institutions, as well as the gender structure of the

respondents; however, this reflects current conditions.

The benefit of the study is that almost all teachers teaching Slovak or in Slovak (139 out
of 147) at ethnic schools in Hungary took part in the survey. The aforementioned findings can

therefore be considered to be representative in terms of teacher headcount.
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